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ABSTRACT: This article is a case study that aims to investigate the use of learning strategies
by elementary school students in the Modular Teaching System (SOME). To identify which of
these learning strategies students use to learn the additional language. This research was carried
out in a rural school in the city of Braganca, Para, with 9" grade students. The methodology of
this study is qualitative and descriptive, using a five-question questionnaire given orally to
individual students. As theoretical support, this research sought an overview of the use of
learning strategies based mainly on the studies of Oxford (1990), O’Malley and Chamot (1990),
among others. The results show that not all students use learning strategies consciously and not
all strategies are used, but the use of strategies contributes positively to fostering autonomy

inside and outside the classroom.
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RESUMO: O presente artigo € um estudo de caso que tem como objetivo investigar, o uso das
estratégias de aprendizagem por alunos do ensino fundamental do Sistema de Ensino Modular
(SOME). Identificar quais dessas estratégias de aprendizagem os alunos utilizam para aprender
a lingua adicional. Esta pesquisa foi realizada em uma escola da zona rural da cidade de
Braganca, Pard, com alunos do 9° ano do ensino fundamental. A metodologia deste estudo é
qualitativa, de carater descritivo, utilizando um questionario de cinco perguntas feitas oralmente

aos alunos individualmente. Como suporte tedrico, esta pesquisa buscou uma visao geral sobre
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0 uso de estratégias de aprendizagem baseada principalmente nos estudos de Oxford (1990),
O’Malley e Chamot (1990), entre outros. Os resultados mostram que nem todos os alunos fazem
uso das estratégias de aprendizagem conscientemente e nem todas as estratégias sao utilizadas,
porém, 0 uso de estratégias contribui positivamente para o fomento da autonomia dentro e fora

da sala de aula.

Palavras-chave: Ensino modular. Estratégias de aprendizagem. Aprendizagem de inglés

1 INITIAL CONSIDERATIONS

In this academic work, a study on education in the countryside will be shown on
the SOME* teaching modality and how students can use learning strategies to learn English as
an additional language. Due to the fact that in some rural areas in Brazil the allocation of teacher
is pretty difficult, it has been created an education system called Modular Education
Organization System (SOME ), in order to minimize the lack of human resources in schools.

Modular education is a necessity in rural regions in Para, among other rural areas, for a
number of reasons, the remoteness of the geography between the schools and the communities
means that many students miss out on elementary school, leaving school without at least an
elementary education, and often the students’ lack of mobility made it difficult for them to get
to school. Undoubtedly, the flexibility of some of these can contribute in a palliative way to
reducing dropout rates in rural areas.

By offering an educational model that is more adapted to the individual realities of rural
students, it can improve and promote greater continuity in studies; by offering an educational
model more adapted to the individual realities of rural students, it can improve and promote
greater continuity of studies in their own community. Thus, people who study in Modular
Education also opt for flexibility of time due to personal circumstances, as well as the studies
are organized according to the specificity of each location, thus making the students have more
time with the teacher of each discipline.

Furthermore, this system education SOME has advantages and disadvantages, found

along this educational path, tries to overcome the equidistant barriers due to the distance from

* SOME System in this study means Modular Education Organization System, according to Diario Oficial do
Para (2014.p.5) aims to guarantee students access to basic education and equal rights, ensuring higher levels of
education and the permanence of students in their communities, taking into account the peculiarities and diversities
of Para.



the city center, because often the student had to leave early in the morning to study and only
arrive in the afternoon at their homes, this caused a lot of school dropout of elementary school
students, making it difficult for students to reach high school, allowing students in rural areas
to study without the need to travel long distances to schools. In addition, the curriculum of the
subjects can be modified according to the rural communities, which involves the local culture,
and also as the subjects have different ways of dividing Portuguese and Mathematics, they are
almost one month, while the others are fifteen days, and each subject is only one teacher.

This way, students can use the learning strategies for each subject in which they face
learning difficulties, being autonomous in their learning and not waiting only for the teacher to
acquire the knowledge of the didactic subjects. Thus, this research aims at analyzing which
learning strategies SOME students use to meet their needs and adapt to their individualities.

The disadvantages of SOME have also been highlighted in research, classes can get
boring due to the time load of each subject which can extend, or students get discouraged, but
because the time of each subject is short students end up forgetting some subjects, due to the
quick or lack of interaction between teachers and students, and also in this context, the student
depends a lot on his autonomy and learning strategies to have a better educational performance
,and not all communities have a good physical structure, nor access to good internet to help
with research activities.

This paper is organized into an overview of what the Modular Education System is,
presenting its context and why it was created. This work aims to investigate the learning
strategies that students use to learn an additional language. However, a case study will be
carried out with SOME students in order to investigate how students, in this education system,
are learning an additional language, but little is known about the subject and addresses
references that support the investigation.

Learning strategies will be observed through responses to student questionnaires and
investigated from the perspective of Rebecca Oxford’s taxonomy of learning strategies (1990),
together with Chamot and O’Malley (1990) and some other authors to be presented along this
paper.

Initially, to have a solid basis for this work, which a little has been published about this
subject, | have decided to research within the school environment — SOME —, at a school
located in the community called Taquandeua. Followed by analysis and discussion of the results
that will be presented below.

Hypothetically, it is expected to contribute for this little explored subject with some

responses from students on how they used learning strategies. Therefore, an analysis and



discussion of the results is sought, where acquired in this research. Finally, the final

considerations present the main conclusions and contributions of the study.

2 WHAT IS THE SOME SYSTEM?

The state of Para has always had difficulties in the educational area, especially in rural
ones, as the access to these rural schools is quite difficult. That’s the reason why they saw the
need to create a new teaching model — SOME —, which is a public educational policy in the
State of Para created in 1980 by the governor Alacid Nunes, conceived by professor Manoel
Viegas Moutinho, president, at the time, of the Fundacéo Educacional do Para. Such a program
aims at bringing basic education to rural and riverside schools furthest from the city center.

The SOME teaching program was developed as an alternative approach to the traditional
teaching model, aiming at providing SOME teaching modality in the educational process, it
was created to offer a more personalized and flexible approach to education, aiming at
providing a better way to meet students’ individual needs and interests. But the SOME system
was inserted into the Paraense educational system in 2014 through law 7.806/14 but it became
fully in action in 2015.

This educational system tries to guarantee to students from different communities, such
as: indigenous communities, quilombos®, ribeirinhos®, access to formal education, seeking to
guarantee equality between students in rural and urban areas, where access to formal education
is more accessible considering the territorial diversity of the Amazon forest, where there are
difficult and sometimes inaccessible locations for teachers to travel daily, as there are no
highways or streets to get there, most of the times it is necessary to use boats to get to the
schools.

According to the Secretaria Estadual de Educacdo (SEDUC), SOME system “is
configured as a strategy to take secondary education to locations that are difficult to access or
with structural difficulties due to its location, but only became part of (SEDUC) in 1982°.
(PEREIRA, 2014).

> Quilombolas are members of Quilombos are ethnic-racial groups made up of descendants of enslaved Africans
who fled and settled in quilombos during the colonial period in Brazil. Quilombola communities are recognized
and protected by the Federal Constitution and by specific legislation, such as Decree No. 4.887/2003, recognizing
their territorial, cultural, social and economic rights, contributing to the preservation of their identity.

® Ribeirinhos are people that live near rivers or floodplains.These people generally depend on these water resources
for their daily activities. Their cultures and ways of life are linked to the specific conditions and characteristics of
these water-rich environments.



Thus, LDB” (1996) has its ideas for schools in rural areas.

According to Art.28. On offer basic education for the rural population the SOME
promotes necessary adaptation to suit the peculiarities of rural life and each region. |
- curriculum content and appropriate methodologies appropriate to the real needs and
interests of students in rural areas. Il - own school organization, including adjustments
to the school calendar and the phases of the agricultural cycle and climatic conditions.
I11 - adaptation to the nature of work in rural areas. (BRASIL, 1996)

Furthermore, it is worth emphasizing in this work later, the objective of this work in the
region of Braganca Pard, seeking to see what learning strategies elementary school students
use, due to the difficulties of the short time they have in each subject to study. Thus, the context
of some in the city in which the research was carried out must be seen.

In the city of Braganca, located in northeast of the state of Pard, this teaching modality
attends students from rural areas, from the 6" to 9™" grades of elementary school, with the aim
of meeting the needs of students in schools located in difficult-to-access regions. The first
classes of SOME system were stablished in 2002 in the communities of Nova Canindé at the
municipal School Antonia Cavalcante do Nascimento and Gesse Guimardes, this last one
located at Dr. Augusto Montenegro. After achieving good results from these first classes,
SOME system was implemented all around the county. Currently 30 schools in the municipality
of Braganca are still using this educational teaching modality.

It is essential to call to mind that before 2012, SOME was a program that followed a
state standard curriculum, that is, it carried on the same curriculum stablished by SEDUC, in
all the 144 counties. However, after 2012 an individualized curricular proposal was stipulated
with reference to law 9.394/96 and resolutions 001/2009 and 485/2010 of the State Council of
Education. Thus, with legal authorization it stopped being a program and became a Teaching
Modality System.

While SOME was considered a program, student leaving the 9" grade did not have
certificate of completion of the course. Subsequently, with authorization of the State Education
Council, the certification was included in the rules® of all municipal schools, including the ones

in Braganca, which is the locus of this work.

7 LDB in this study, means in Portuguese: “Lei de Diretrizes e Bases da educagdo Brasileira”. In English it may
be understood as the laws that rule the educational system in Brazil.
® Section 1V, 49-52



Consequently, having its own curriculum that adapts to the content focused on the
realities of each locality, with the Municipal Education Council being the intervener to carry
out the demands of inspections in schools.

In order to teach in SOME system, only licensed teachers are accepted. The areas of
knowledge are Portuguese Language, Mathematics, Sciences (biological sciences and natural
sciences), History, English language, Arts, Physical Education and Religious Education. These
areas were stablished by law of guidelines and foundations for education number 9.394/96.

After explaining what the SOME system is, it is valid to reflect about students’ learning
in such complex and different context, and in order to achieve the objectives of this study it is

necessary to revisit some theoretical background to support the reflection later on.

3 AN OUTLINE OF LEARNING STRATEGIES

Here it will be presented some important consideration about learning strategies,
focusing on Rebecca Oxford and Andrew Cohen main works. Rebecca Oxford (1990) discussed
as she introduced, what she calls, Strategy Inventory for Language learning (SILL), that each
individual’s entire learning process uses a form of learning strategy, this means that each person
develops strategies to learn a new language, and for this reason, it makes it easier to ‘memorize’
content from an additional language, helping students to concentrate on the information they
have acquired, storing it and assimilating new information, with the use of repetition.

Thus, these strategies are tools that improve the cognitive process of learning,
assimilation, content for an additional language, for example, learning English both inside and
outside the classroom.

Oxford (1990) divides learning strategies into two main groups, direct and indirect
strategies. These strategies are related to the use of memory, compensation and cognitive
aspects in humans while learning another language.

The direct strategies include the individual’s memory, that is, “memorization as a basis,
memory that involves repetition of words and grammatical structures” (Oxford, 1990).
Cognitive strategies are related to the analysis of situations, using the target language, how to
read, listen and speak. Furthermore, compensatory strategies, refers to “using gestures or words
with synonyms when specific words are missing.” (Oxford, 1990).

As far as, indirect strategies are concerned, they are divided into, metacognitive,
affective, and social strategies. According to Oxford (1990), metacognitive strategies, in this

perspective, happen when students set goals to one’s own learning, in which to plan their studies



and increasingly seek to improve themselves isa major characteristic. In regard to the effective
strategies, students take their own actions, cultivating their emotions, and lowering the level of
anxiety.

It is also possible for students to take positive attitudes towards their learning and
become more confident about it. Social strategies are related to the relationship between
individuals, focusing on interacting with the target language, once it is through these
interactions and language negotiation that learning happens.

This way, cognitive strategies, as already mentioned in this paper, students can use these
strategies to elaborate, summarize, organize information and summarize the main points of the
content. Cognitive strategies are a process that involves students’ perception in order to make
the content more effective.

Furthermore, in metacognition, learners use control and monitoring of the learning
process, they have the role of evaluating themselves, that is, they have the role of self-analyzing
their knowledge. As an example, we can see in these strategies planning, self-assessment and
goal setting, these strategies help students to have more autonomy and the main role of
responsibility for their metacognitive learning process.

From this perspective, effective strategies are the social and emotional interactions that
help learners’ processes, always trying to relate in the social field, and also controlling his
emotions to improve the learning process. Thus, providing support and managing emotions,
anxiety and stress. It can be seen that the strategies involving affective, including collaboration
of learners, helping each other, seeking feedback, developing individual self-confidence. These
strategies, they are concerned with the social and emotional context in which the learner is
inserted in the educational process.

These proposals, centered on the learning strategies described by Oxford (1990), are
effective in helping learners to become more autonomous. It is therefore worth emphasizing
that these strategies are used in an integrated way by learners to facilitate learning processes. In
order to get a closer glimpse into Oxford’s Language Learning Taxonomy it has been placed in

the following charts, one and two.



Chart 1

Direct Strategies

Characteristic

Examples

Show how learners remember

Creating mental linkages
Applying images and sounds

reading for purpose, or reading
for identifying rules

Memory the Ianguage. s_uch as using flash Reviewing well
card or reviewing lessons . .
Employing action
Include what learners think Practicing
. about their own learning such as | Receiving and sending reasoning
Cognitive

Crating structures for input and
output

Compensation

Relate to what learners do to
compensate their limited
knowledge in the language such
as making guesses learners use
compensation strategies for
comprehension of the target
language when they have
insufficient knowledge of the
target language

Guessing intelligently
Overcoming limitations in speaking
and writing

Author’s own source

Chart 2

Indirect

Strategies

Characteristic

Examples

Metacognitive

To center, evaluate and monitor
your learning.

Centering your learning.
Arranging and planning your
learning.

Evaluating your learning.

To deal with your emotions,

Lowering your anxiety.
Encouraging yourself.

and with others.

Affective motivations, and valuesin a Taking your emotional
successful way.
temperature.
: Asking questions.
Social Toempathize and learn from Cooperating with others.

Empathizing with others.

Author’s own source




Oxford (1990) expand the second of learning strategies into six divisions which include
three more aspects in addition to O’Malley classification like cognitive, mnemonic,
metacognitive, compensatory, affective and social strategy (Oxford, 1990).

Providing students the autonomy to discover and develop their own learning strategies,
there has been a shift from a teacher-centered to a more student-centered model such as
approach which encourages students to explore and implement solutions to the challenges
encountered on their academic journey.

The teacher also has an important role to play in guiding and facilitating the learning
process and both inside and outside the school, strategies help students develop cognitive and
metacognitive with that the students using in the conscience it, reflecting on and adopting their
own learning practices exploring the many learning strategies thus contributing to a more
autonomous development and efficiency of students.

From O’Maley and Chamot’s perspective in, learning strategies are research focused
on education and educational psychology. These theorists were developers of a theory called
Cognitive Academic Language Learning Approach (CALLA). O’ Malley and Chamot divide
strategies into three groups, which they advocate that each one “involve the manipulation or
transformation of materials or activities in order to enhance comprehension, acquisition or
retention”. (O’MALLEY and CHAMOT, 1990, p. 229). Their taxonomy is explained as
metacognitive, cognitive and socio affective.

In order to get a closer glimpse into O’Malley and Chamot’s Language Learning

Taxonomy it has been placed in the following chart, three.

Chart 3

Strategies Characteristic Examples

Make use of knowledge
about the cognitive process | Self-assessment, questions

. and are an attempt to during studies, time
Metacognitive . .
regulate learning through management, reflection,
planning, evolution and feedback and revision.

monitoring




Create examples or
analogies to better
Strategies that focus on understand the subject,
mental processing, such as | maps and diagrams to
. rouping information, isuali
Cognitive g _IO g ! visualize the structure of the
placing meanings from content better.
context and predicting the
meaning of unknown words | Summaries, writing in your
own words to help you
understand the content.
Socio-affective strategies, _—
i . . g Working in groups to share,
which consist of using
. . L . X use feedback, create
Socio-Affective social interaction to aid .
. . personal interest and
understanding, learning or o
) . motivation
information

Author’s own source

O’Malley and Chamot (2005) argues that “strategies encourage a learning task, are
regularly cognitive and goal-oriented process”. From this perspective these learning strategies
play an important role in encouraging and facilitating the completion of a specific task. For this
author, learning strategies are characterized by cognitive, metacognitive and socio-emotional

processes involving mental activities such as thinking, understanding and problem solving.

Learning strategies are complex procedures that learners employ in tasks;
consequently, they can be represented by stages of learning knowledge. Just
like procedural skills at different stages of learning, strategies can be
conscious in the initial stages and, afterwards, can be used without the
learner’s awareness (O’MALLEY; CHAMOT, 1990, p. 52).

The taxonomy proposed by O’ Malley and Chamot’ (1990) demonstrate the importance
of introducing and instructing students with the aim of showing students’ improvement when
using the strategies and observing the needs to change these according to the individuality of
each individual, without disregarding each strategy.

Rubin (1975), corroborating with O’Malley and Chamot (1990), also explains strategy
“works as a device that can be used by a student to acquire knowledge”. An important point in
this regard is the student’s own recognition of the best way to use learning strategies, making it
easier for the teacher to mediate each student’s individual processes making the process more
beneficial for teachers and students not just in one English language subject but in all of the

curriculum with this right after the student and teacher recognize which learning strategies each



student uses to learn similar content, with these tools to understand the most easy for the student
and to boost the linguistic process, also improving the learner’s skills (Tucker, 2001).
According to O’Malley and Chamot (1990), learning strategies reduce rigidity in the
classroom between students and teacher, making teaching easier and more enjoyable for
learning. Therefore, looking to the ideas of these aforementioned theorists to show which
strategies the students of the SOME use in the classroom to learn an additional language.

Afterall, strategies are for learners, and none should be discarded bringing the best goal to you.

4 METHODOLOGY

Since the research objective of this work is to observe whether or not the strategies are
used inside and outside the classroom, based on the questionnaire that was carried out in the
classroom, thus realizing whether these strategies contribute to a better understanding of second
language learning in the SOME, the study was designed using a qualitative approach to collect
the students’ discourse.

This methodology sought to use qualitative research. Cropley (2023) states that
qualitative approach “requires a broad study of the object of research, considering the context
in which it is inserted and the characteristics of the society to which it belongs” (p, 33).

The type of research presented in this work is the case study, which, according to Gil
(1999)

Provides an understanding of a group of students who study in a different
educational model, thus having to develop particular pedagogical
characteristics for learning an additional language. Thus, the case study is
characterized by the deep and exhaustive study of one or a few objects, in
order to allow broad and detailed knowledge of it (GIL, 1999, p. 73).

Thus, case study research is characterized by a study focused on a specific case and
which allows a detailed analysis of an objective to be explored. To collect the data, it was
necessary to contact the participants, set a specific time to make the interview, which took place
in a simple and straightforward manner.

Having opted for the use of recording, with the aim of obtaining detailed information
on five questions posed to the students, the use of recording allowed the information provided
by the research group to be more spontaneous and real about how and which learning strategies
the students use and help them learn an additional language in SOME, the use of recordings in
the classroom allows the information provided by the investigated group to be more real,

qualitative research seeks to obtain real conversations in the educational environment.



The participants’ data was collected in the morning on just one day, March 21, 2024.
The information contained in this academic paper was collected in a school outside the urban
area in the city of Braganca, PA with a 9'" grade class, and each student answered the five
questions individually.

First of all, the principal of the school welcomed me and advised me to do the recording
with the 9™ graders, because according to him the other classes were full and most of them
wouldn’t pay attention, so he directed me to the 9" grade classroom, which had 16 students
present that day. However, not all of them wanted to take part in the research. The recording
was made under the teacher’s supervision, and the conversation with the students was recorded,
with five individual questions being asked because, according to the teacher, most of them were
shy.

The questions were intended to discover which strategies SOME students use to learn
the English language. Hypothetically, it was expected to discover which learning strategies
students use to learn an additional language or if they use the strategies at all, following those
learning strategies that this study showed previously, which correspond to the strategies
outlined in this study.

However, it is important to remember that the effectiveness of strategies can vary
according to the individual context of the learner, their experiences with the subject, and
motivation for learning. also understand how students apply and adapt to the strategies in
different learning situations, optimizing the processes of teaching and learning an additional
language

In the next section, | will present the data from the community and the participants in

the questionnaire survey and discuss the relevant points of the analysis.

LOCUS AND PARTICIPANTS

In this study, was approached at a school in the community Taquandeua , a town located
ina rural region, located 10 km from the city of Braganca , which is in the state of Para, Brazil.
According to some conversations with local residents the name Taquandeua has the origin of
the language tupi-guarani, the name Taquandeua comes from the origin of a plant from the
bamboos family used for indigenous people called Caetés who made homemade weapons and
other handcrafted objects, this information was reported in conversations with residents places

there is not exact population in this community however a thousand estimated that there are



people, according to the nurse who cares for this population, this small town was founded in
1960 by Raimundo Basilio.

In order to have a basis for research it was carried out at Escola Municipal do Ensino
Infantil e Fundamental, named José Machado Cardoso (JOMAC). This school is the only one
in the village of Taquandeua that offers kindergarten and elementary grades, in this school there
are seven (7) permanent teachers who are responsible for teaching students from the first grade
(1) to the fourth grade (4) of elementary school.

In the morning it only works the SOME. There are twelve teachers, but there is a
turnover every month, they are in total two hundred and eighty-four students enrolled at the
school and of which one hundred and twenty-five are SOME students. JOMAC’s principal is
Jamerso Correia and there is no vice principal, it has only one coordinator, Mrs. Cyntia, and
the secretary Leida. The interviews were carried out in the morning, during the students’ break,
immediately after the approach made to the students in the classroom.

First of all, the classroom teacher explained the reason for my presence, after which the
students were arranged in a semi-circle, and then | had a little chat with the students, and |
explained that | was going to record the questions and answers that they were going to say, the
class was very shy, the teacher told me to ask the five questions individually because not
everyone would want to participate because most of the students were shy and not everyone
would want to answer and there were few students in the class, the questions were organized
subjectively.

Only six students answered, and once the questions had been recorded, | thanked the
students and the teacher for their cooperation. Below it is presented the following data obtained

from the questionnaire and show the students’ questions and answers.

QUESTIONNAIRE

The questionnaire presented to the students contained five questions: (1) What do you
think about learning English?; (2) What do you think of the classes?; (3) Where do you think
you will use the English language?; (4) When the teacher gives you a task, how do you do it?;
(5) How do you study English outside of the classroom? Possible options: (a) alone, (b) with
friends, (3) use books, (4) the internet.

DATA



To be easier to visualize all students’ responses to the questionnaire, I decided to frame
them in charts. Their answers are summarized and organized in charts numbers 4 to 8 refersto

the questions and students’ answers.

Chart 4 — What do you think about learning English?

(S1) I think it is fundamental because you may need it someday

(S2) learning English would be great to my future

(S3) It is a good story

(S4) It is cool

(S5) Itis nice

Chart 5 — What do you think about your English classes?

(S1) I think the lessons are incredible, depending on the students’ will to learn and the
teacher

(S2) They 're great

(S3) When you 're dedicated, they are good

(S4) They are boring

(S5) I think English boring

Chart 6 — Where do you think you will use the English language?

(S1) I think I'll use it at work

(S2) When I'm in college

(S3) When I'm in college

(S4) I think I'll use it at work

(S5) When | travel




Chart 7 — When the teacher gives you a task, how do you do it?

(S1) I try to learn more about the language, | research it

(S2) I research the internet

(S3) I take the text and look it up on the internet

(S4) 1 use the internet to do my work

(S5) I use the internet to do my work

Chart 8 — How do you study English outside the classroom? Alone, with

friends, use books, the internet

(S1) I study on the internet; I use social media

(S2) I study on the internet

(S3) I study on the internet; I look for new words on Instagram

(S4) I study on the internet

(S5) I use the internet translator

After presenting the questions and answers, we can have an overview of the learning

strategies that SOME students might or might not use.

5 RESULTS AND ANALYSIS

The questions applied to the students of the chosen class on the contributions of learning
strategies in the learning of the additional language, collected data that will be analyzed in order
to help achieve the objectives of this research. The goal is to analyze whether there is an
alignment between the students’ actions in this study and the learning strategies that have been
discussed in this paper, thus verifying whether or not they use these learning strategies.

We hope to see whether learners use metacognitive, cognitive and socio-affective

strategies during the individual process of learning English. Thus, analyzing not only the use of



these strategies mentioned, but also understanding how they are adapted and involved in the
participants’ school context, this study contributes to a deeper understanding of the strategies
students use that potentially promote more effective learning.

It is worth mentioning that the questionnaire contextualized the students with reference
to SOME, the questions were asked orally individually, and the answers were obtained, the
entire conversation was recorded five students wanted to participate, the class had sixteen
students though.

In addition, the names of the participants were not collected during the application of
the questionnaire in the classroom, so they have been named from number S1 to number S5 to
facilitate the analysis of the work. Thus, when analyzing the students’ responses in order to find
out whether they use the learning strategies of the theories already mentioned in this work, it is
necessary to observe their responses obtained from the classroom recordings and investigate
whether or not they use them.

The answers will be analyzed according to the charts above. In the first question, asked
whether the students felt motivated to learn a new language in class. Apparently, all the students
think it is a good subject, S1 thinks English is essential for things in life like helping to
understand movies, series or music or meeting new people from all over the world, while S2,
S3, S4 and S5 think it is ‘cool’. Thus, we see the use of Oxford’s affective strategy, measuring
emotional temperature and encouraging them to learn.

In the second table, the question aims to investigate the use of emotions by students to
regulate and improve their learning strategies. S1 emphasizes the importance of collaboration
between teacher and student as an important element in the learning process. This point can
analyze and exemplify the application of Oxford’s (1990) social strategy, highlighting the
importance of active and collaborative involvement between both teacher and student to
facilitate students’ academic and emotional development, which leads to emotional cooperation
with others and learning, S3 also expresses the belief that intensive effort in studying is very
beneficial. This point exemplifies the indirect social strategy, in which the student tries to
empathize and learn from and with others.

S4 and S5 refrain from using learning strategies due to their lack of interest in the
subject. This way has positive thoughts to maintain constant motivation and resilience. Use
optimistic affirmations together with other people in the school environment, for instance,
teacher and student.

Setting goals that also encourage you and recognizing your successes are strategies that

strengthen self-confidence and determination. So, with this strategy of affectivity, promoting



self-confidence, to help learn the target language, and helping to decrease the level of anxiety
and having attitudes that help learning. Therefore, this approach proposes that affectivity is an
important helper with learners, regulating their emotions, and having teacher and student see
the context of each student to develop the most effective strategies.

In the third research question, the purpose is to see if students use affectivity and
motivation to the benefit of learning, as well as to investigate the circumstances in which they
plan to use English in their lives. Participants S1 and S4 show that they are motivated to use
English in their future careers, while S2 and S3 intend to study at universities where English
can be used.

On the other hand, S5 is interested in using the additional language to travel. These
answers reflect the motivation to learn the language, showing different extrinsic and intrinsic
types of motivation expressed in different contexts for each student. This aligns with Oxford’s
affective strategy, which prioritizes the importance of emotion and motivation in learning.

An in corroboration with O’Malley and Chamot (1990) this social-affective strategy
highlights the need to reduce anxiety and maintain a positive state of mind in the face of the
challenges encountered, making it a more effective and engaging strategy for learning English.

In question four, S1 tries to learn more about the language and searches the internet, and
S3 sees the text on the subject to be studied and searches the internet. The S4 and S5, both use
the internet. If we consider the help of the internet being a way of learning a strategy, having a
way to develop your individuality and autonomy learning, it can be understood as a
development in field of learning strategies. It is possible to see the presence of metacognitive
strategies, once researching own their own might indicate an arrangement of one’s own
learning. Although, it was not possible to verify if the students who participated in this work
are observing and checking their progress.

Question five aims to find out how students study English inside or outside the
classroom, S1 and S3 use the internet and social networks to learn English. It shows that they
are autonomous and use their individuality to learn. S2, S3 and S5 use technology for learning,
all students apparently try to learn the additional language autonomously. It might be possible
to foresee that students are centered in learning and performing tasks autonomously, therefore
using metacognitive strategies proposed by Oxford (1990).

In the students’ answers, we could not see two strategies from O’Malley, Chamot
(1990), and Oxford (1990). In the cognitive strategy, we see the use of the mental process to
situate meanings with new words that the student does not have in their vocabulary. The

compensation strategy is also not observed from Oxford (1990), which relates to what students



do to compensate for their limited knowledge of the new language, for example, the majority
of students use the internet as a mean of gaining more knowledge in order to succeed in the
target language.

This research has brought unexpected results to the goal of this work, not all learning
strategies are used, students do not have awareness of language learning strategies. Perhaps due
to the limited time SOME takes place, because the course plan was not thought to teach such
strategies, maybe teachers are not ready to develop their work based on learning strategies, and
so on. The questionnaire showed that few students use the learning strategies inside and outside
the classroom, but others do not, and many of them have difficulties in learning the additional
language.

We observed that SOME has its peculiarities, such as a short time with subjects and
teacher exchanges as well as personalized teaching due to the diversity of communities.
Students who make their process more autonomous with learning process strategies. Therefore,
once students use learning strategies, they adapt to their own characteristics so that they acquire
competence and develop to carry out academic activities, and also that students who do not
discover their own learning strategy have more difficulties in learning English, so, perhaps,

with the use of strategies they have the best use of learning.

6 FINAL CONSIDERATIONS

By taking the findings in this research to obtain the answers to whether or not students
use learning strategies individually or in groups in the school context developed in this research,
it is possible to understand that students using to improve their academic skills, are improved,
can also be used to improve other subjects, thus using both the school environment and the
outside.

In addition, by analyzing students’ perceptions for developing learning strategies, the
field study concluded that SOME students do not use the strategies described neither by Oxford
(1990) nor O’Malley and Chamot (1990). This research played an important role, since it was
a 9™ grade class, that is, to analyze the use of strategies by the students that are soon be in high
school and indicate that there is still a chance to teach how to benefit from the learning
strategies.

Although studies like this do not point to definitive solutions to educational issues, it

may be that this research can promote reflection on the experience of these participants and



point out what the students’ perspectives are on teaching with the English language. In addition,
more studies on the subject could be carried out to increase information on this topic.

In short, the present work aimed at investigating the learning strategies that students use
or do not use in the context of the Modular Teaching Organization System, in the educational
process, empirical data were collected during this research. Therefore, it is essential to teach
and identify language learning strategies, when properly explored by students, can promote
deeper engagement among them, increasing their motivation and autonomy.

In short, this study highlights the lack of knowledge about learning strategies and its
importance throughout the process of learning an additional language in the lives of learners,

which can benefit them in their individual academic performance.
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